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Service-Learning

The National Corporation for National Service defines Service-Learning as a methodology in which individuals learn by engaging in organized activities that meet a community’s needs, are coordinated with schools or programs, instill civic service responsibility, are combined with district and state curriculum performance objectives and create opportunities to be reflective in oral and written forms (C.S.N Act 1990).
Service-Learning’s roots can be traced back to popular philosophies in education by John Dewey, Jean Piaget and Alexis De Touqueville. These philosophers and scholars believed that the most productive learning environment occurred when students were actively involved in their education and learning because there was a distinct purpose ( Billig,2000;Anderson et al. 1991; Stanton et al. 1999). 
Major components of Service-Learning include engaging in organized learning activities and experiences, focusing on the community’s needs, combining academics and curriculum, reflecting through oral or written language, having the opportunity to apply skills and knowledge in real world situations and creating a sense of caring for others who are less fortunate (Bhaerman et al., 1998; Billig, 2000; Schon 1983; Noddings, 1992). In addition, some believe that Service-Learning is beneficial to the person engaged in service as well as the person receiving the service while providing reflection of the experience and utilization of academic skills (Schon,1983 ; Taylor, 1996). With regards to education reform Service-Learning has been considered a way to reinvigorate citizenship and create responsible caring citizens (Shaffer,1993 ; Boyte, 1991 ; Barber, 1993 ; Sagwa & Halperin, 1993 ; Goodlad, 1998 ; Noddings, 1992). In a constructivist, theoretical and philosophical light, Service-Learning has been referred to as a tool to enhance curriculum and align the standards. Furthermore, some have viewed it as an excellent way to expose students to opportunities in the real world and career oriented professions while creating a stronger sense of belongingness in school (Carin, 1992 ; Billig & Kraft, 1998 ; Owens & Wang, 1997 ; Howell, 1997). 
A plethora of research between the years of 1985-2000 involving students from kindergarten through twelfth grade indicates that educators have a strong desire to implement Service-Learning activities into their classrooms and that Service-Learning has many positive effects while it significantly effects the lives of those who are involved in Service-Learning. With regards to personal development, Service-Learning has shown increases in responsibility, communication and competence. In addition, those who engage in Service-Learning tend to value responsibility more and have a higher sense of responsibility than those lacking the experience. Furthermore, when compared to students without opportunities for service-learning, participants of Service-Learning activities viewed themselves as more socially competent and they were more likely to treat others in a kind manner, assist others in need and care about doing the best they could do in a variety of situations both inside and outside of the classroom. Finally, they showed increases in their self esteem, their sense of self worth and there were fewer behavior problems (Weiler et al., 1998 ; Lemming, 1998 ; Scales & Blyth, 1997 ; Berkas 1997, Shaffer, 1993 ; G. Switzer et al.,1995 ; Billig, 2000 ; Noddings, 1992). 
In the area of relating and accepting others from a diverse setting of cultures, Service-Learners were more trustworthy, trusting and reliable. They were more likely to bond with the elderly and disabled and showed more empathy towards those who were less fortunate. In addition, they showed increases in their self awareness of cultural differences and a desire towards helping others. Furthermore, they became more dependable and had higher comfort levels relating to ethnically diverse groups. Finally, Service-Learners felt less alienated from others, had fewer problems with behavior and were less likely to be sent to the administrator for disciplinary reasons (Sephens, 1995 ; Follman, 1998 ; Melchoir, 1998 ; Morgan & Streb, 1999 ; Neal et al., 1994 ; Berkas, 1997 ; Shaffer, 1993 ; Loesh-Griffin et al., 1995). 
Students involved in Service-Learning of a higher quality purported that they had increased their awareness of the community’s needs. They thought and felt like they could make a difference in their community in the future and that they had made meaningful contributions while they were engaged in higher levels of commitment towards serving others. Older students reflected more on politics and the operation of the United States Government. They showed increased interest in politics and political events and causes and considered how they might be able to make and sustain social changes. They also became more involved in community organizations, showed more responsibility towards voting and considered how they might be able to make and sustain social changes in contrast to children who did not participate. Students of all ages showed an increased awareness of civic responsibility, had higher moral character and were more ethical about serving those who were less fortunate ( (Melchoir, 1999 ; Westhemier & Khane, 2000 ; Yates & Youniss 1996, ; Perry, 1996 ; Morgan & Streb, 1999 ; Billig & Conrad, 1997 ; Scales & Blyth, 1997 ; Stephens, 1995 ; Berkas, 1997 ; Youniss et al., 1997 ; O’ Bannon, 1999 ; Billig, 2000). 
With recent increased focus on standardized testing and scores, the public should take notice of the fact that Service-Learning increases academic skills and concept attainment. Specifically, gains on achievement tests have shown between slight to significant ranges in reading and writing. Students in Service-Learning curriculum became more engaged in classroom instruction and activities and showed more interest in completing their homework. In addition, higher scores were attained on state assessments. They earned higher grades and increased their grade point averages in 83% of the schools 76% of the time. In the area of reading for information in mathematics, students who participated in Service-Learning had higher scores than students who were not given the opportunity. On a crucial note for inner city administrators and educators, older students who participated in Service-Learning were less likely to become drop outs, engage in unprotected sex, become teenage parents and/or get involved in violent behavior and criminal activity. Furthermore, students of all ages who participated in Service-Learning had higher attendance percentages, were less likely to be tardy, were able to complete their class assignments more frequently, were more active with regards to class participation, showed improvement in problem solving skills, were more interested in the learning process as a whole and felt that they had learned more in Service-Learning experiences than others. Finally, with regards towards future career aspirations,  Service-Learners were better prepared for their future careers. They had more communication skills and became more aware of the opportunities and possibilities toward a variety of future careers (Weiler, 1998 ; Anderson, 1991 ; Schmuer, 1994 ; Shaffer, 1993 ; Dean & Murdock, 1992 ; O’Bannon, 1999 ; Akuiobi & Simmons, 1997 ; Billig et al., 1999 ;  Follman, 1997 ; Supik, 1996 ; Billig, 2000 ; Rolzinski, 1990 ; Duckenfield & Swanson, 1992 ; Loesch-Griffin et al., 1995 ; Stephens, 1995 ; Billig & Conrad, 1997 ; Melchoir, 1999 ; Weiler et al. 1998 ; Berkas, 1997 ; O’ Donnel et al., 1999 ; Allen et al., 1994). In schools that participated in Service-Learning curriculum, students were more respectful towards their teachers and showed higher levels of camaraderie and cohesiveness with their teachers. 
In addition, there was less student mobility and teacher turnover in schools that focused on Service-Learning. Furthermore, it created more discussion with regards to creative teaching techniques and the reflective process. Educators became more collaborative and were involved in curriculum, instruction, and planning. Finally, on the other end of the spectrum, the community viewed students and schools involved in Service-Learning in a more positive light than students who were not involved in Service-Learning (Weiler et al., 1998 ; Berkas, 1997 ; Billig & Conrad, 1997 ; Pickeral, 1998 ; Melchior, 1999 ; Kinsley, 1997 ; Wade, 1997 ; Anderson et al. , 1991 Kingsland et al. 1995). 
In conclusion, between the years of 1984-1997 Service-Learning grew tremendously. The number of students involved in Service-Learning increased by over ten million. Public schools now purport student’s involvement in Service-Learning to be between sixty and eighty percent. In addition, over fifty percent of articles written with regards to Service-Learning were viewed as favorable and/or supportive. Service-Learning has shown valid and reliable research in qualitative and quantitative meta analyses and quasi experimental studies along with affirmative reports and testimony for administrators, educators and students. It benefits everyone involved by creating a more productive learning environment and more responsible members of society. Furthermore, Service-Learning appears to be a legitimate way to educate children and there is substantial evidence that Service-Learning should be combined with national, state and district performance objectives and expectations. Finally, individuals from all Service-Learning groups make a difference when they are willing to go out into their community and serve those who are less fortunate. For those conditions, as well as others, they begin to reflect on existing conditions and possible ways to create social changes. They receive social and academic skills and engage in meaningful experiences that last a lifetime (Conrad & Hedin, 1991 ; Newmann & Rutter, ; APCO Associates, 1999 ; Skinner & Chapman, 1999 ; Billig, 2000).
Portfolio Based Assessment

In The Right to Learn Linda Darling-Hammond states that portfolio based assessment is valued both by educators and parents. Portfolios foster extensive reading, writing and mathematical problem solving and create a detailed picture that provides the framework to assess an individual student’s strength and their areas of refinement on a daily basis. In addition, portfolios encourage both the student and the educator to continually evaluate and revise their work until it exceeds expectations. Children appear to be more excited about the learning process and are less afraid to take risks. Finally, Darling-Hammond acknowledges that assessments combined with authentic professional development positively affect instruction and push schools toward improvement. However, she concludes that portfolios are a foundation for a genuine measure of accountability and educational quality because they benefit educators and students rather than politicians ( Darling-Hammond, ; 1997 Koretz et al., 1992 ; Murname & Levy, 1996 ; Kortz, 1998). 

In an article entitled “Why Standardized Tests Do Not Measure Educational Equality”, James Popham purports the reason why these tests continue to be one of the most important factors within any school system deals mainly with the fact that most educators do not comprehend why standardized tests are misleading measures of effectiveness. He believes educators must understand how misleading they are as a measure of effective teaching. He discusses the differences between aptitude and achievement tests. Specifically, aptitude tests predict how well an individual will perform in an educational setting, the SAT,ACT, MACT and LSAT are examples of these types of tests. Achievement tests are the current measure of evaluating a school’s effectiveness. The CAT, A.I.M.S., Iowa and Stanford Nine tests are examples of these types of tests. They are only a norm referenced sample of relative knowledge and skills that is compared to a state/national sample of the same age or grade level. He compares using standardized tests as an accurate measurement to ascertain educational quality as measuring a temperature to a tablespoon (Popham, 1999). He offers several reasons as to why these tests should not be used to calibrate the quality of education. First, the tests are created by large corporations and their main goal is to make a profit for their shareholders by minimizing costs of production. Minimization of cost fails to consider the consequential amount of diversity within the United States school system. There are significant differences in the educational objectives prevailing within the school district throughout the country. Research at Michigan State University has shown that between 50 and 80 percent of what was measured on the tests was not covered substantially in mathematical textbooks (Freeman et al. 1983). Second, items that are answered correctly by a majority of students are eliminated in favor of items that are considered to be more difficult. Therefore, as educators improve on teaching specific knowledge of these skills, it is less likely there will be items on the tests that measure this knowledge and these skills. Popham stipulates that to evaluate teachers’ instructional progress and effectiveness by using assessment measures that deliberately avoid important content is futile. Third, the most significant reason that these tests do not accurately measure educational quality deals with contradictory causation. This involves three factors that contribute to scores on standardized achievement tests. (1) What the children are learning in school. (2) A child’s intrinsic intelligence and (3) learning that occurs outside of the school setting. Research has proven that standardized tests do not accurately measure only what has actually been taught in schools. In addition, all children do not have the same learning styles or intellectual capability due to a variety of forms of intelligence (Gardner, 1994).  Furthermore, children of more economically advantaged families have better opportunities to engage in more learning outside of their school settings and these simulating educational environments and experiences are apt to assist them on being more successful with answering the more difficult questions on standardized tests. 
Popham suggests that educators need to research and learn more about standardized achievement tests. Second, he thinks teachers should be more responsible with regards to education and the education of others. Teachers need to become more politically involved and campaign so that their colleagues, parents, board members and politicians actually understand why and how these tests are not the best way to measure the quality of education within our schools. Finally, educators at all levels need to unite and brainstorm a better way to show evidence of there student’s progress. Possible ways could include a set pre-test post-test design to show substantial growth in progress and keeping that measure within a student’s portfolio (Popham, 1999).
In conclusion, a body of research by extremely knowledgeable educators in the field indicates that portfolio based assessment creates the most productive learning environment for administrators, educators, and students with regards to concept attainment, curriculum, instruction and planning.

The Knowledge-Creating School

The “Knowledge-Creating School” provides powerful insight as to how to address the challenges of increasing student achievement with regards to professional development. Specifically, teachers need to model the very qualities they are expecting currently from their own students; flexibility, networking and creativity (Hargreaves, 1999). He outlines several features of an ideal typical Knowledge-Creating school. First, the school should make an audit of its existing knowledge. He postulated that a teachers “cognitive map” of the organization establishes a knowledge base of systematic coded information that enriches and creates accomplishment (Hargreaves, 1999 ; Goodman, 1968 ; Weick and Bougon, 1996 ; Kerwin, 1993 ; McGee & Prusak, 1993 ; Skyrme & Amidon, 1997 ; Davenport, 1997). 
Second, a Knowledge-Creating School engages in a management procedure to dispense and create new professional knowledge. His article purports a hypothesis that schools which embrace the creation of professional knowledge will display similar characteristics to those of high technology firms that are incredibly more successful in knowledge creation thereby responding to the demanding duality for higher research and development productivity and shorter development lead times (Hargreaves, 1999 ; Jelinek & Schoonhoven, ; Leonard-Barton, 1995 ; Dogson & Besant, 1997 ; Hussey, 1997 ; Harryson, 1998). 
In addition, Hargreaves suggests that knowledge creation arises out of the result of a combination of explicit and tacit knowledge and formulates our modes of knowledge conversion. Those being conversions consisting of socialization, internalization, externalization and combination, as summarized in the work of Nonaka & Takeuchi (Hargreaves, 1999 ; Nonaka & Takeuchi, 1995). Socialization refers to a shared experience done through apprenticeship and on the job training which leads to the generation of tacit knowledge. Learning by doing creates internalization because explicit becomes tacit through experience. Externalization occurs as a result of reflection and collective dialogue amongst members of the community environment. Combination occurs through achievements of people with different knowledge coming together through networking, systematizing and elaborating explicit knowledge by combining different bodies of knowledge (Hargreaves, 1999). 
Third, a Knowledge-Creating School honors and validates the professional knowledge that has been created. Finally, the Knowledge-Creating school needs to distribute and permeate the newly created professional knowledge throughout schools and the knowledge base as a whole. He stated that distribution of the knowledge is currently in a seriously poor state. This area has been seen as a problem for a lengthy amount of time by research and development authorities within the university system, who suggest that better distribution of their research would lead to greater improvements in teaching and learning. However, he pointed out that research indicates carefully planned distribution frequently led to lower levels of adoption and implementation (Hargreaves, 1999 ; Glassner, Abelson, & Garrison, 1983). Thus, each community should decide how to distribute the information according to the best way to maximize the benefits, adoption and implementation for their community. 

Within his article Hargreaves recommends four “Principal Seeds” that would contribute to the germination of a Knowledge-Creating School. First, teachers need to be allowed to “tinker” (Tayack & Cuban, 1995). Second, schools need to be heavily involved in the area of initial teacher training. Third, teachers need to become more involved in the area of school based research. Finally, schools need to make use of middle management, because those who serve in the areas of top management are too far removed from the schools to have vital “hands-on” experience that is necessary in the creation of innovative knowledge and practices (Hargreaves, 1999). 
He concludes his article by calling for action amongst teachers, schools and universities within the areas of mode 1 and mode 2 knowledge.

Mode 1 uses the university as its base. It is pure disciplinary, homogeneous, expert-led, supply-driven, hierarchical and peer reviewed. Mode 2 is applied knowledge, problem-focused, trans-disciplinary, heterogeneous, demand-driven, entrepreneurial, accountability tested and embedded in networks (Hardgreaves, 1999 ; Gibbons et al., 1994).

He recommends six proposals to create a reform within the framework of educational research. First, national structures should support efforts of group creativity and distribution by creating more flourishing environments that are concerned with knowledge that can be utilized after negotiation has occurred. Second, the development of continuous networking is extremely meaningful and a goal should be developed towards achieving it. Third, school sites referred to as “Beacon Schools” need to be created to provide opportunity for the development and of testing mode 2 knowledge. Fourth, a balance needs to be established between universities, researchers and schools that are more homogeneous and supportive. Fifth, funding needs to be offered to teachers who participate in the design of a Knowledge-Creating schools so that they will be able to engage in research and practices that will be beneficial in the future. Finally, a bridge with a strong foundation needs to be constructed between mode 1 and mode 2 types of knowledge production (Hargreaves, 1999). 
Authentic Professional Development

· The acquisition of a particular domain of competencies and shared set of commitments to guide practice (Newmann, 1993).

· A gradual shift from instruction of basic skills towards teaching for higher order thinking (Bereiter & Scardamalia, 1987 ; Newmann, 1993).

· An “inexplicable wave of enthusiasm” (Smyth, 1992 p. 268) for reflective approaches.

· A process of complex collaboration. A balance of different sets of knowledge that reflect different levels of experience and epistemology ( Richardson, 1994 ; Kagan, 1993 ; Glickman, 1990 ; & Liberman, 1992).
· A creative way to bridge the gap and avoid the theory practice dichotomy (Stoddard, 1993).

· A vehicle that provides accountability for professional teachers “by ensuring that they have the tools to apply theory in practice and by socializing them to professional norms and ethics” (Darling-Hammond, 1992. p. 91).

· An in-depth sustained professional development resides at the heart of the reform process (Darling-Hammond & Mc Laughlin, 1995 ; Liberman, 1995 ; Liberman & Miller, 1991 ; Little, 1993).  

· Seeking to create a system of networking, reculturing and restructuring, which relates successful development of new values, beliefs and norms (Fullan, 1996 ; Leiberman & Grolnick, 1996)?
· Dependent on teacher’s opportunities to learn about new opportunities and adapt them to local conditions (Little, 1993).

· A catalyst of change for those who participate within an understanding of themselves as professionals and in the field of education (Borman & Cusick, 1994).

References
Akujobi, C. & Simmons, R. (1997) An  Assessment of Elementary School Service-Learning Teaching Methods: Using Service-learning Goals,” NSEE Quarterly.

Allen, J.P. et. Al., Programmatic Prevention of Adolescent Problem Behaviors: The Role of Autonomy, Relatedness, and Volunteer service in the Teen Outreach Program,”


Journal of Community Psychology, vol.22, 1994, pp. 617-38.

Anderson, V. et.al.,  (1991) “Community Service-Learning and school Improvement in Springfield, Massachusetts, “Phi Delta Kappan,” June 1991 , pp. 761-64

APCO Associates (1999) Perceptions: Understanding and responding to what People 


Think about Community Service-Learning (Battle Creek, Mich. W.K. Kellog


Foundation, 1999)

Barber, B (1993) “A Mandate for Liberty,” in Sagwa, S & Halperin, S. eds. ., Vision of


Service: The future of the National and Community Service Act (Washington,


D.C.: National Women’s Law Center and American Youth Policy Forum, 1993)

Bereiter & Scardamalia, M. (1987) An Attainable Version of High Literacy: Approaches to Teaching Higher Order Thinking Skills in Reading and writing. Curriculum Inquiry, 17 (1) 9-29.

Berkas, T. (1997) strategic Review of the W.K. Kellog Foundation’s Service-Learning Projects, 1990-1996 (Battle Creek, Mich.: W. K. Kellog Foundation February 1997)

Bhaerman, R., Cordell, K. & Gomez, B. (1998) The Role of Service-learning in Educational Reform( Raleigh, N.C.: National Society for experimental Education; Needham, Mass. : Simon and Shuster, 1998.
Billig, S. (2000) Research on K-12 Service-Learning “Phi Delta Kappan,” May 1, 2000, vol. 81, Issue 9 

Billig, S. et. Al. (1999) an Evaluation of Jefferson County School District’s School-to- Career Partnership Program (Denver: RMC Research 1999)

Billig, S. & Conrad, J. (1997) An Evaluation of the New Hampshire Service-learning and Educational Reform Project (Denver: RMC Research, 1997)

Billig, S. & kraft, N (1998) Linking Federal Programs and Service-Learning: A Planning Implementation, and evaluation Guide (Lancaster, Pa.: Technomic Books 1998)

Borman, J., & Cusick, P. (1998) Top Down and Bottom Up: Teachers as Policy Advocates in the Michigan English language arts Framework Project. Paper presented at the annual meeting of the American Educational research Association, San Diego, CA.

Boyte, H.C. (1991) “Community Service and Civic Education, “Phi Delta kappan, June


1991, pp. 765-67

Carin, R. (1992) “Another Way of Learning, “The Generator, Spring 1992, pp. 22-23.
Conrad, D & Hendin, D (1991) “School Abused Community Service: What We Know From Research and Theory. Phi Delta Kappan, June 1991, p. 749.

Corporation for National Service, National and Community Service Act of 1990.

Darling-Hammond, L. (1992) Accountability For professional Practice. In M. Levine (Ed.) Professional Practice schools: Linking Teacher Education and School Reform (pp. 81-104) New York: Teacher’s College Press
Darling-Hammond, L., & Mc Laughlin, M.W. (1995) Policies that Support Professional Development in an Era of Reform. Pi Delta Kappan, 76, 597-604.

Dogson, M. & Besant, J (1997) Effective Innovation Policy ( London International Thompson Business Press).
Darling-Hammond, L. (1997) The Right to Learn: a blueprint for creating schools that work. (San Francisco, Jossey-Bass).

Davenport, T.H. (1997 Informational Ecology (Oxford, Oxford University Press).

Duckenfield, M & Swanson, L. (1992) Service-learning: Meeting the Needs of Youth at  Risk (Clemson, S.C.: National Dropout Prevention Center, 1992).

Folman, J. (1998) Florida Learn and Serve: 1996-97 Outcomes and Correlations with 1994-95 and 1995-96 (Tallahassee, Fla.: Center for Civic Education and Science,


Florida State University, August 1998).

Freeman, D.J., Kuhs, T.M., Porter, A.C., Floden, R.E., Schmidt, W.H., & Schwille, J.R., (1983) Do Textbooks and tests define a natural curriculum in elementary school mathematics? Elementary school Journal 83 (5), pp. 501-513.

Fullan, M. (1996) Turning Systematic Thinking on its Head. Phi Delta Kappan, 77, 420-423.

Gardner, H. (1994) Multiple Intelligences: The Theory in Practice. Teacher’s College Record, 95 (4), 576-583.

Goodlad, J. (1998) “Schools for all Seasons, “Phi Delta Kappan”, May 1998, pp. 670-71.

Gibbons, M. Limoges, C. Nowotny H.S. Scott, P. & Trow, M. (1994) The New Production of Knowledge ( London, Sage).

Gibson, K. (1994) Serving to Learn: Kindergarten Through Eighth Grade, Corporation For National Service, South Carolina Department of Education, Columbia, 1994.
Glasser, E.M. Abelson, H.H. & Garrison, K.N. (1983) Putting Knowledge to Use 

(San, Francisco, Jossey-Bass).
Glickman, C. (1990) Supervision of Instruction: A Developmental Approach. Boston: Allyn and Bacon.
Goodman, P. S. (1968) the measurement of an Individual’s Organizational Map. Administrative Science Quarterly, 13, 246-265.

Hargreaves, D (1999) The Knowledge-Creating School. British Journal of Educational Studies, Jun. 99 vol. 47 Issue 2, p.122, 23 p.

Harryson, S. (1998) Japanese Technology and Innovation Management (London, Edward Elgar).

Howell, H (1997) “Acting and Understanding what service-Learning Adds to Our Academic Future, “Education Week, 2 April 1997, p. 56.

Hussey, D.E. (Ed.) (1997) The Innovation Challenge (London, Wiley).

Jelinek, M. & Schoonhoven, C.B. (1990) The Innovation Marathon ( Oxford, Blackwell).

Kagan, D., Dennis, M.., Igou, M., More,, P., & Sparks, K. (1993) The Experience of Being a Teacher in Residence. American educational research Journal, 30 (2) 426-443.

Kerwin, A. (1993) None too Solid: Medical Ignorance. Knowledge: Creation, Dissemination and Utilization, 15 (2), 166-185.

Kingsland, R. & Coleman, L. (1995) A Status Report for KIDSNET, Year One, 1994-1995 (Portland: University of Southern Maine, 1995)

Kinsley, C. (1997) “Service-Learning: A Process to Connect Learning and Living,” NASSP Bulletin, October 1997, pp. 1-7.

Leming, J. (1998)”Adding Value to service-Learning Projects,” Insights on Global Ethics, Autumn 1998, p. 7.

Liberman, A. (1992) Introduction: The Changing Context of Education. In A. Liberman (Ed.), the changing contexts of teaching. Ninety first yearbook of the national Society For the Study of Education (pp. 1-10). Chicago. The University of Chicago Press

Liberman, A. (1995) Practices that Support Teacher Development: Transforming perceptions of Professional Learning. Phi Delta Kappan, 76, 597-604.
Liberman, A. & Grolnick, M. (1996) Networks and Reform in American Education. Teacher’s College Record, 98, 7-15.

Liberman, A., & Miller, L. (Eds.). (1991) Staff Development for the 90’s: New Demands, New Realities, New Perspectives. New York: Teacher’s College Press.

Little, J. W. (1993) Teacher’s Professional Development in a Climate of Educational Reform. Educational Evaluation Policy and Analysis, 15, 129-151.

Loesch-Griffin, D. et. al. (1995) A Comprehensive Study of Project YES- Rethinking Classrooms and Community: Service-Learning as Educational Reform (San Francisco: East Bay Conservation Corps, 1995)

McGee, J.V. & Prusak, L. (1993) Managing Information Strategically(London, Wiley)

Melchior, A. (1999) Summary Report; National Evaluation of Learn and Serve America (Waltham, Mass.: Center for human resources, Brandeis University,1999)

Morgan, W. & Streb, M. (1999) “How Quality Service-Learning Develops Civic Values, Indiana University, Bloomington, 1999.

Neal, M. et. al. (1994) The Key to Improving service-learning Programs (Minneapolis: Minnesota department of Education and the University of Minnesota, 1994
Newmann, F. M. (1993) Beyond Common Sense in Educational Restructuring. The Issues of Content and Linkage. Educational Researcher 22 (2), 4-13.
Newmann, F. & Rutter, R. (1991) “ A Profile of High School Community-Service Programs,” Educational leadership, December-January 1985-1986, pp.64-71.

Noddings, N (1992) The Challenge to Care in Schools: An Alternative approach to Education. New York: Teacher’s College Press.

Nonaka, I. & Takeuchi, H. (1995) The Knowledge-Creating Company (Oxford, Oxford University Press).

O’Bannon, F. (1999) “ Service-Learning Benefits Our Schools,” State Education leader, vol. 17, 1999, p. 3.

O’Donnell, L.et. al. (1999) “ The Effectiveness of the Reach for health Community Youth Service-Learning Program in Reducing Early and Unprotected Sex Among Urban Middle School Students, “American Joournal of Public Health, February 1999,p. 176-81.
Owens, T. & Wang, C. (1997) Community Based-Learning: A Foundation for Meaningful Education Reform (Portland, Ore.: Northwest Regional Library, 1997)

Perry, J. (1999) The Grantmakers’ Forum Community and National Service research Task Force Report (Bloomington, Indiana University, 1999).

Popham, W. J., (1999) Using Standards and Assessments: Why Standardized tests Do Not Measure Educational Quality. “Educational Leadership”. 56 (6), pp. 8-16.

Richardson, V. (1994)  Teacher change and the Staff Development Process: A Case of Reading Instruction. New York: Teacher’s College Press.

Rolzinski, C.A. (1990) The Adventure of Adolescence: Middle School Students and Community Service (Washington, D.C. Youth Service America, 1990).

Scales, P. & Blyth, D. (1997) “ Effects of Service-Learning on Youth: What We Know and what We Need to Know, “The Generator,” Winter 1997, pp. 6-9.
Schon, D. (1983) The Reflective Practicioner. New York: Basic Books.

Schon, D. (1987) Educating the Reflective Practicioner. San Francisco: Jossey-Bass

Shumer, R. (1994) “Community-Based Learning: Humanizing education, “Journal of Adolescence, vol. 17, 1994, pp. 357-67.

Shaffer, B. (1993) Service-Learning: An  Academic methodology ( Stanford, Calif. : School of Education, Stanford University.

Skyrme, D. & Amidon, D. M. (1997) Creating the Knowledge-Based Business (Business Intelligence).

Smyth, J. (1992) Teacher’s Work and the Politics of Reflection. American Educational Research Journal, 29 (2) 267-300.
Stanton, T., Giles D., & Cruz, N. (1999) Service-Learning : A Movement’s Pioneers Reflect on its Origins, Practice, and Future (San Francisco: Jossey-Bass, 1999).

Stephens, L. (1995) The Complete Guide to Learning Through Community service, grades K-9 ( Boston: Allyn & Bacon, 1995).

Stoddard, T (1993)  The Professional Development School: Building Bridges Between Cultures. Educational Policy, 7 (1), 5-23.
Supik, J. (1996) valued partnerships: Programs in Caring (San Antonio Intercultural Research and Development association, 1996)
Switzer, G. Et. al. (1995) “The Effect of a School Based Helper Program on Adolescent Self-Images, attitudes, and behavior, “Journal of Early Adolescence.” Vol. 15, 1995, pp. 429-55

Tayack, D., & Cuban, L. (1995) Tinkering Towards Utopia: A Century of Public School Reform. Cambridge, MA : Harvard University Press.

Taylor, B. (1996) Expanding Boundaries: Service and Learning (Washington, D.C.: Corporation for national service. 1996), p.5.

The Service Learning Planning and Resource Guide (Washington, D.C. Council of Chief State Officers).

Wade, R. (1997) Community Service-Learning: A Guide to Including Service in the Public School Curriculum (Albany: State University of New York Press, 1997).

Weick, K. E. & Bougon, M. G. (1986) Organizations as Cognitive Maps. In H. P. Sims & D. A. Gioia (eds.) The Thinking Organization ( San Francisco, Jossey-Bass).

Weiler, et, al. (1998) An evaluation of K-12 Service-Learning in California: Phase II Final Report ( Emeryville, Calif. : RRP International and the Search Institute, 1998).
Yates, M. & Youniss, J. (1996) “ Community-Service and Political Moral Identity of Adolescents, Journal Of Research in Adolescents, vol. 6, 1996, pp. 271-84.

Yates, M. & Youniss, J. (1996) “Perspective on Community Service in Adolescents,” Social Development, vol. 5 1996, pp. 85-111

Youniss, J. et. al. (1997) “ What We Know About Engendering Civic Identity, “ American Behavioral Scientist, vol. 40. 1997, pp. 620-31.

PAGE  
17

